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CHAPTER I
INTRODUCTION
The Problem
Vv.hatare some of the reasons for wide differences in
musical experiences in our schools and is there any probabil-
ity of change? Why have so many children entered our Knox
Community Schools with so little or no previous musical ex-
periences so that they have seemed to be misfits in their
grade? Is the State Course of Study one in name only? Are
the schools themselves at fault with too great differences
in time allotment, teachers, materials, and presentation?
What might be done to equalize music education opportunities
and musical experiences for all children? These questions
constitute my problem.
fue Source of t~ D~a
Data for the investigation of this problem has been
collected from State Courses of Study, from questionnaires sent
to all parts of the state and from books by some of our most
progressive music educators.
The Treatment of the Data
Comparison of the state Courses of Study for 1937-39
and 1948 with what is actually being done in 1949 according
to the returned questionnaires will be made. It will be shown
that much can be done by forward-looking music educators even
1
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Limitations of the Problem
though time seems to be the greatest determining factor.
ist with or without a degree, one who must teach several
Returned questionnaires from one hundred and two
schools in the state form the basis of the investigation. Of
these, two gave no information except "the school house
burned" and "we have no music this -year". So with one hun-
dred almost completely answered returns, we have data from
city and rural schools where classes are taught by a speclal-
other subjects or b'y the room teacher with or without the
help of a specialist. The questionnaires were based upon
music in the first three grades.
CHAP'rER II
THE STATE COURSE OF STUDY
In order to find out what the State Department of
Education expected in Primary Music, the Courses of Study for
1937-39 and for 1949 were consulted. Ten years ago the fol-
lowing guide for teachers was prepared:
FINE ARTS
Music
1. Grade I
No state adopted text
The pupils should be taught to sing thirty to
forty rote songs including one stanza of America.
The majority of the pupils should sing individ-
ually with proper tone quality and interpretation at
least five of the songs sung by the class as a whole.
They should be able to recognize and name five or six"Memory Melodies" from the listening repertory and to
recognize by sight and tone-quality one or more solo
instruments.
2. Grade II
No state adopted text
The pupils should be able to sing thirty to forty
new songs, twenty of which should be memorized and should
include two stanzas of Ameri~a. Monotones should be
pr~ctically eliminated by the close of the ye~. The
maJority of the pupils should sing individually and cor-
rectly at least four or five of the group songs. They
should be able to recognize and name five or six "Mem-
ory Melodies" from the listening repertory and several
solo instruments by sight and tone quality.
3. Grade III
No state adopted text
3
4Thirty or forty new songs should be learned, one
half of which should be memorized, including the four
stanzas of America. pupils should develop the ability
to sing at sight with syllables, easy melodies in any
of the usual nine major keys. They should recognize
and name five or six new "Memory Melodies" from the
listening repertory, also solo instruments and simple
combinations by sight and tone quality.l
No further state guidance was attempted until the
publication in April 1948 of "'l'heAdministrative Handbook for
Indiana schools" from which we quote the only instruction given
under the heading "Suggestive Program for primary Grades."
45 minutes singing, appreciation, instrumental
music, rhythm, and literature and art.2
It would seem that the old Course of Study had quan-
tity of specific material as well as certain group and indi-
vidual attainments for its goal, while the new course is def-
inite on one thing _ time to be used in six different ways.
Let us see now what the teachers of today are doing
along some of these lines.
I
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CHAPTER III
THE QUESTIONNAIRE
WHAT IS THE STATUS OF VOCAL MUSIC IN THE PRIMARY GRADES OF
INDIANA SG.HOOLS?
f?ur consideration and cooperation in answering this ques-
~onnaire will be very much appreciated.
1.
Elizabeth Schwier
Vocal Supervisor, Knox
~lease indicate the number or minutes per day that music
1.8 taught in each of the first; three grades.
Monday Tuesday Wednesday 'I'hur-sday Friday
Grade 1
Grade 2
Grade 3
2. Are these primary classes taught by
a. Special Music teacher with a degree __
b. Special Music teacher without a degree ___
c. Room teacher under a supervisor-----
3. In which grade are books first placed in the hands of the
Children? _
a. Is the first book one or rote songs only? or does
it contain reading material also? _
b. Vo you use World of Music?__ Music Horizons? _
American Singer? other text? Material gathered, - ----- -----
f'r-omvarious books ? _
4. Approximately how many rote songs are taught per year in
5
6(The Questionnaire, continued)
Grade 1 Grade 2 Grade 3------- -------- --------
5. If note reading is taught, which method is employed?
Syllables --- Numbers--- Other _
6. If rhythm is emphaized, what type is stressed? Free __
Interpretive Formal------ ------ Directed---
7. If rhythm band is used, in which grade?----
8. If pre-band instruments are used, which one.:,? _
In Y'h ich grade?--------
9. Are "listening lessons" a part of the primary music in
your school?
KEY TO MASTER CHART
1
Min per wk.
1 2 3
the total minutes per week
in each of the first grades
2
Tgt by
Sp.
S •
Tu.
TS.
Taught by
• Special teacher with a degree
• Special teacher without a degree
• Room teacher under supervision
• Room teacher and supervisor
3
1st Bk • Grade in which books are first
introduced
4
R •
RR
• A book of rote songs only
• Book containing rote songs and reading
material
75
Book used
A •
Ho.
W •
o e
MHr.
S1.
SSe
• American Singer
• Music Horizons
• World of Music
• Other books or sources of materials
• Music Hour
• Silver Book
• Singing School
6
Ro So Tg • Number of rote songs taught in each
of the :first three grades
7
Method used to teach res.ding:
S.
N.
O.
Le
C.w.
Obser
• SyllablesNumbers
Other ways
Letters
Colors
Words
Observation
8
Rhythms taught:
F
I
Fo
D
• FreeInterpretive
Formal
Directed•
9
RB
GR
Rhythm band
Grade in which band is used
10
Pre-band Instruments:
T
S
F
o
•
Tonette
song-:flute
Flutophone
Other
L •
K •
sW
ill as p
H D
8
11
• • Listening lessons
Occasional terms:
• Kindergarten
• sweet wind
• Many as possible
• Hollis Dann
,.
9
MASTI!.'RCHART
1 2 3 4 5 6 7 8 9 10 11-
Min per wk. Tgt 1st R Book Used Ro So Tg I Method Rhythm R B Pre-band1 2 3 by Bk RR A Ho W 0 1 2 3 ·s N 0 F I Fo D Gr T S F 0 L
-.1. 60 60 60 8 2 RR A a 24 24 24 S D2. 100 100 110 T8 2 RR A 0 85 68 68 'S F D 1 4 L3. 90 90 90 Sp 2 RR A 50 40 40 S D 2 3-44. 60 60 60 Sp 3 RR A 0 90 50 40 S D 4 L5. 100 100 100 Tu 2 R A 0 140 140 140 S F I Fo D 1 L6. 100 100 100 Tu 2 RR A 0 50 70 100 S I 1 L7. 50 50 50 S 2 RR Ho 10 10 15 S Fo D 1-2 3 L8. 60 60 60 Sp Ho S D 1 L9. 80 80 80 Sp 3 RR W 0 8 Fo D10. 100 100 100 Tu 2 RR 0 100 60 50 S 0 F I D 1 4 L11. 75 75 75 Sp 2 RR A 0 50 20 20 S I D 1-2 L12. 125 125 125 Tu 2 RR A 50 25 25 S I D 213. 75 75 75 Sp 2 RR A 0 S N I D 1 4-5 L14. 60 60 60 Sp 3 RR A 25 30 30 S 0 D L15. 50 50 50 Sp 2 A IN D 216. 80 80 100 Tu 2 RR A ·50 40 35 S I D 1 L17. 80 80 80 Sp 3 R A 0 75 75 15 0 I D 1-2 3-4 L18. 100 100 100 Tu 2 RR A 0 60 75 100 !S 0 I D 1-2 4 L19. 90 90 90 TS 2 RR A 125 8 320. 150 150 150 8p 2 RR Ho 0 60 60 40 ,8 F I D 1-2 3-5 L21. 50 50 60 8 2 RR Ho 25 40 50 18 D L22. 80 80 80 Sp 2 Ho 0 IS F I D 1 L23. 20 20 20 TS 3 RR Ho 20 20 40 F I L24. 100 100 100 Sp 2 RR A 100 100 70 8 D 1 4-5 L25. 100 100 75 Tu 2 R Ho 50 40 20
1
8 N 0 D 2 3 L26. 75 40 40 Sp 2 RR A 40 15 15
1
8 F D 1 4-5 L27. 40 40 40 Sp 2 RR .A 50 25 15 ,8 N D 1 L28. 40 40 60 Sp 3 R Ho 0 20 40 40 Is D 3 L29. 100 100 100 SP 2 R A 0 0 D 3-5 3 L30. 60 105 105 Sp 2 RR W 0
~~
0 I D 1-3 4-5 L31. 50 50 50 Sp 2 R A 0 125 . 70 65 F I D 1 4 L32. 105 80 105 TU 2 RR A 100 70 70 IS F D 1-2 L33. 75 100 100 Tu 2 RR SS 72 50 30 '8 D 2 3 L34. 60. 60 60 Sp 2 RR A 60 45 25 'S D 2-3 2-3 L35. 50 50 50 Sp 1 0 25 30 30 I 0 D 2-4 LR36. 100 100 100 Tu 2 A S D 1-3 L37. 40 40 40 SP 2 RR A 40 40 40 :S I L38. 90 90 90 Sp 3 R A 36 36 36 Le F I D 1-2 L39. 120 120 120 Sp 2 R W 8 I D 2-3 L40. 30 30 30 Sp 0 8 10 N Le L41. 100 100 100 TS 2 RR W 25 25 15 N D 242. 45 75 75 Sp 3 RR Si 20 20 15 S F D 2 3-4 L43. 75 75 75 TS 2 RR W 0 40 25 20 S C I Fo 4 L44. 150 150 150 TS 2 R A Ho W 72 72 72 S Le F I D 1-2 3-4 L45. 100 85 85 TS 2 RR A S D46. 40 40 40 Sp 2 RR A 100 Few Few S F I D 1-2 L47. 30 40 50 Sp 2 RR A 50 72 72 ,S Fo48~ 30 30 30 Sp 2 R A a:l1 3/4 3/4 IS I L49. 100 45 60 TS 3 R A 40 50 50 S F L50. • . . . . . . . . . no music . . . . . . . . . . . . . .. • . . . . . . . . . . . . . . . .51. 60 60 '75 S S RR A 0 45 45 30 Fo D L
MASTER CHART (continued)
1 2 3 4 5 6 7 8 9 10 11
Min per wk. Tgt 1st R Book Used Ro So Tg Method Rhythm R B Pre-band1 2 3 by Bk RR A Ho W 0 1 2 3 S N 0 F I Fo D Gr T S F 0 L
52. 100 125 125 TS 2 R A vwy S F I Fo D 1 L53. 50 50 60 Sp 2 R A 0 40 40 45 all rote D 1-2 4 L54. 75 75 75 Sp 2 RR A 50 100 100 S F I D 1-355. 40 40 40 Sp 2 RR MEr 50 25 25 Le F I D 1-2 4 L56. 150 150 90 TS 3 RR A 75 75 50 S I Fo 3-6 L57. 75 75 100 Tu 2 RR A 0 S N F I D K-l 5 L58. 60 60 60 Sp 2 RR A 36 36 0 D 3-559. 60 60 60 Sp 2 R Ho 45 150 100 S I D 160. 45 45 45 S;e 2 RR MEr 100 100 100 F L61. 75 75 100 Sp 2 R Ho 0 20 25 30 obser F D 1 L62. 30 60 60 Sp 2 R a 100 90 90 FO D 2-3 3-463. 40 60 60 Sp 2 R 0 100 150 15064. 100 150 100 TS 1 R Ho 60 60 50 N F I D 2-3 L65. 100 100 100 Tu 2 RR SS 75 80 80 S F D 1 4 L66. 75 75 75 Tu 2 RR A 50 35 25 S F I D K 4 L67. 125 125 125 TS 2 RR A 0 70 60 45 3 I Fo D 1-3 4 L68. 75 60 90 Sp 2 RR A 0 'S F I D L69. 60 60 50 Sp 2 RR Ho 75 30 30 3 N 0 F I Fo D L70. 75 75 75 Tu 3 RR Ho W 75 75 75 3 N D 3-4 L71. 80 80 105 Sp 2 R W 50 20 20 -'3 F I D 1-4 L72. 90 90 90 Sp 2 RR W 50 50 50 N D 3 4 L73. 50 50 75 Sp 2 Ho 35 55 35 3 N D 1-2 L74. 60 60 60 TS 2 RR A M Hr HD 100 80 50 3 F I SW4 L75. 60 60 60 Sp 2 RR HO 0 50 60 70 D L76. 90 40 40 S 2 R A W 30 40 50 3 N F Fo D 1-2 3 L77. 50 50 50 Sp 4 R Ho W 0 20 20 20 N D78. 40 40 40 Sp 2 RR MEr 0 100 75 50 3 D K79. 70 120 50 TS 2 RR M Hr Ho 0 100 100 40 0 D K L80. 125 125 188 Tu 1 R A Ho W 60 50 40 3 F D 1-2 3 3 L81. 30 40 4 Sp 2 RR Ho 25 30 3082. 120 120 120 Sp 2 R Ho 0 40 60 60 N D 1-2 3 L83. 15 15 20 Sp 3 RR A 15 15 25 D84. 30 30 30 Sp 2 RR various 40 40 20 ;3 D 1-2 L85. 60 60 60 Sp 2 RR IN 25 20 25 0 F L86. 90 60 90 Sp 2 RR 0 40 30 30 N Fo L87. 40 50 50 SP 2 RR Ho 0 35 40 45 3 F I D 288. 60 60 60 Sp 1 R Ho m as P S N I D 3-4 4-6 L89. 65 65 85 Sp 1 R Ho 25 25 20 3 D 1-3 L90. 40 40 40 SE 1 RR Ho 0 30 70 70 ... --.... N D 1-2 491. 100 100 100 Sp :3 RR Ho 0 30 70 70 N Fo D 1-2 3-4 L92. 100 100 100 Sp 1 R Ho 150 150 150 3 N W I D 1-4 L93. 100 100 125 Sp 3 RR W 0 75 75 85 3 I D 3-4 L94. 75 100 100 Sp 2 RR A 100 150 150 :3 D 2-3 L95. . . . . . . . school house burned • . . . . . . . • • I • . . . . . . . . . . . . . . . . . . . . . . . . . . •. . . •96. 60 75 60 Sp 2 RR A 0 40 48 45 S D L97. 70 100 100 Sp 2 R A 60 70 75 S I D 1-3 L98. 135 50 65 Sp 2 R W 0 's I Fo D 1 L99. 40 50 50 Sp 1 R Ho 60 ·S N Le D 2 3-6 L100. 40 60 60 Sp 1 R Ho 30 150 150 F D 2 :3 L101. 40 40 50 Sp 3 RR Ho 0 F D 1-3 3-4 L102. 100 100 100 Sp 2 RR W 0 35 45 50 S N F D 1 3 L
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CHAPTER IV
Part of the Picture of Primary Music in
Indiana Schools of Today
Table I
Total Minutes per week in First Grade Music in 100 Schools
Minutes Frequency Cumulative Frequency Percentage
1 2 3 4
1.....
2 •••
••••100 ••............3 •....... 150 3 ..
.135.
3 .....• 125. . ...• 3. . ...•.....•... 96.. . ........• 3 .•....•
4 ••••••120••••••••2•••••••••••••••••93........ .••2•••••••
5 105 1................• 91........ . .. 1 .
6••••••100•••••••19.. ••••••••••90•••••••••••••19•••••••
7 ••••••• 90 . . .•. 6. . . . . . . . .•..• 71. . . . ..• 6. · · ... ·
8•• "•••• 80 •••••••• 5 • • • • • • • • • • • • • •• 65 • • • • • ••• ,,5••.••• •
9 75.. . .. 12........ . 60 12 .
10•••••••70••
11 •••
12 •••
13 •••
14 .....
15 •••
16.
17•••.
18 15 ..
. ...• 1 •.•••••...•.• "..• 97 ....• · . · .. .1 .
• • • •2 ••••••••• " . ...• 48 . • •••• 2 •••••••
••65. . .• 1 •.........•.....• 46 .............• 1 ....•..
••••60•••••••15•.•••
• .50 ••
· .45 2 •..
· .40 12 .
..... ... 45. ....• 15 .
• • •8 ••• .. ....•••30.•••22. ........ 8........ . . • •• 2 .
• ..............• 20 12 .
• .30 •••••20.
...... 6. • 8 6 •
... ... •1 2 .. .. .. .. 1 .
.....1 .. . 1 1 .
That we might learn something of the time devoted to
primary music, the training of the teachers, the amount and
kind of materials and in which each grade they were used,
questionnaires were mailed to teachers in all parts of the state.
One-hundred of these may be considered as giving a true picture
of conditions today.
The time given to music in the first grade varies from
fifteen to one hundred and fifty minutes per week. This is
11
Minutes 12
:R_ r n -;'.j- r -f -'T1'11+1 :r - I I ~ , til r It Ti _ f - rt I-L
, .l.L -- - - -I ~t t~ -f --- i-I If-I
-- 0
H - I_I -! I jl! __ I r IlllIl1 Iii III It
10 I I - I l-i ~ -1 lill I III Iii Illi : \ --
II Lli ~ -,Ihn l~jlllllfllF
T 1
o 10 20 30 40 50 60 70 80 90 100 Schools
Figure 1. Time per week given to First Grade
Music in 100 schools
I
Ii
I
i:
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shown in Table I and in Figure 1.
A comparison of Tables I and II shoWS that there are
Some differences in time given to first a.nd second grade
music in the same school.
Of the 100 schools investigated,
over 50% allot 15 or more
minutes daily
20% allot 40 or
less minutes per week
19% allot 20 Minutes
daily
10% allot more
than 20 minutes daily
i'
I
Table II
Total Minutes per100
week in Second Grade
Schools
Music in
= Minutes Frequency cumulative Frequency percentage
=
3
4 =
1 : 2
1..•.. 150••••.••••• 4••••..••••• •••• .100••••• ••••••• .4 ••
2 ••••• 125. • • ••• 4•••••••••••• • • • •• ••96••• • •••• • •• • • • ••• •
3••••• 120•••••••••• 2••••••••••••• • •• • ••92. • •• •• •• • ••• •2•• •• •
4 ••••• 1055 • • ••••••100 18 •..•89•••••..•...•
18.•..•
6 • . • • • • • ••••••••••• ••••• 90•••••••••• 4•• " •• • •• • • • •••• 71. • ••••••••• • .4 ••• ••
7 •••••• 85••••••••• 1.•••••.•.•••.••• 67 ••••••••••• 1 •• •••
8•••••• 80... • ••• 6••••••••••• ••••••• .66 ••• ••• ••• 6•• •••
1
9
•••••• 75••••••••• 10••••••••••••••••••• 60. • • •••• ••• • .10 •••••
1O•••••• 65 •••••••••• 1 ••••••••• • • • • • • • • • •50. • • ••• • • •• • • .1 • • • • •
1. ••••• 60••••••••• 19••••••••••• ••••••• .49 ••• •••••••• .19 ••• ••12 ,11• ••••• 50••••••••• n ·· ···..30. •• •• • •• •• • • • • •• •
13•••••• 45 •••••••••• 2. •• • • •• • •• • ••• 19. • ••• ••• • • •• .2 ••• • •
14•••••• 40••••.•••• 12. • •• • • • • • • • • •• •••17. • •• • ••• ••• .12. • •••
15•••••• 30•••••••••• :3 •••••••••••• • • •• • • • •
5
• • • • • •••• • • • •
3
•• •••
16••..•• 20•••••••••• 1•••••••••• ••••••••• .2 •• •••••••••• .1 •• •••
17 1••.••• 15•..••.••.• 1•••.••• , ••••••. ••••.1. •••••••••••• •••••
14
For Second Grade music the schools allot time as follows:
50% allot
171b allot
18% allot
49% allot
75 or more minutes per week
40 or less minutes per week
100 minutes per week
60 or less minutes per week
Table III
Total Minutes per week in Third Grade Music in 100 Schools
Minutes Frequency CUmulative Frequency Percentage
I 2 3
1.
2.
. .1. ..... ... •.100 ••..... . .1 ....
• ••• 2 ••
• •••• 4 ••
. •••. 2.
.... 1.
• •
. . . . . •180 •......
.150....... .2........ ...99••
3 •..•••• 125 . . . . .. 4 ......•...••........ 97 .
4. ••.• 120. . .2 .
5 110 1. ........... .
6 105...... . .• 3 ......•............• 90 ....•........ 3 ..
7 ..•...• 100 ..•.•....• 19 ...•.
B ••••••
...
• •• 93.
. . . . . . . •91 ..•.. ..
...... •...... 87 .........•.• 19 •....•
.. · .. 68 ..•..61 ...
• •• 59.
... . .7 ••••••• • • • • • • •7 •••••
9..... 85 2.... ... ...
10..... 80 3... ........... .
11... . .. 75.... . .. 10........... . .. 56. . 10.
12... . .. 65. . .. 1............. . 46 1..
13 •....... 60..... . .. 19...... .•.. . .• 45 19 .
14.......•50 ...•.....•11•.•....•••.........•26.........• 11•.
15 .......• 45 . . 1 •.•............ e •••• 15 ......•..•..• 1•.... ·
16 ••..•..• 40 ..•..•..•.• 9 .....•.
17 .•...... 30 ....
18 •••••••• 20.
••90. ........ • •••••• 2.
• ••••••••• 3••••••
..... . •• 14 9 •. • •
• • •3••••••••• • ••••••• 5 •••
• •••••• 2 ••••••••••••• 2 ••••••
• ••••••• 3 ••••••
• • • • • • • •2 •••••••••••
There seems to be a little expansion in Third Grade mu-
sic as Table III shows. The range of'total weekly time is raised
showing the gamut of'twenty to one hundred and eighty minutes.
Compared to twenty per cent in the Finst Grade and
seventeen per cent in the Second Grade, there is a percentage
of f'ourteen in the Third Grade that allot forty minutes or less
15
per week for music, while thirty-two per cent allot an aV-
erage of twenty four minutes daily-
We know that the variation in teacher preparation is
great. On the one chand we have the highly trained specialist
who spends her whole time teaching music. perbaps because ber
job may be large, ber time for eacb unit may be necessarilY
small. On the other band we have the room teacher whose train-
ing has perhaps been very limited and whO mayor may not have
help from a supervisor.our reports sbow tbat these classes are taught by a
Special Music Teacher with a degree, a special Music Teacber
without a degree, a room teacher under the guidance of a
Supervisor or a room teacher wbose class is taught part time
by the S~pervisor.
Sixty-siX per cent of tbese classes are taug
bt
by a
Specialist with a degree, five per cent by a ~pecia1ist wbo
does not have a degree. Fifteen per cent are t aught by the
room teacher under the supervisor and fourteen per cent are
taught by tbe room teacber and the supervisor. Figures 2 and
3 are explanatory-
16
Figure 2. Classification of Teachers in percentage.
l6a
1 2 3 4
Figure 3. Showing Classification of Teachers
1. Classes taught by special teacher with a degree
2. Classes taught by teacher without a degree
3. Classes taught by room teacher under a supervisor
4. Classes taught by room teacher and a supervisor
17
Figure 4. Distribution of Introductory Books
The importance of books in a specific grade may be
a debatable question as well as the book itself. Most schools
place music books in the hands of the children in the Second
Grade. The next largest group using books the first time is
the Third Grade, and the next group is the First Grade. One
per cent starts in the Fourth Grade and two per cent did not
answer the question.
Table IV
Books in Use at the Present Time
Text Use one book Combination
1 2 3
1. Ame r-Lc an Singer 24 48 .
2. H&M811 ver Books 1 1 .•.•.••.
3. Hollis DaI1Il •••••••••••••••••••••••••••••••••••••• 1 .
4 • r~usi c I{orizonal 13 ..................• 28 .
5. Music Hour ....•............• 2 .. fI ••••••••••••••••• 5 .
6. Singing School (Birchard) •••2 •••••.•••.••.••••••• 2 ••••.•••
7. World of rY1usic1 ............• 6 •.................. 19 .......•
8. Other and Various Sources ••••••.•••••.•••••••••• 43 ••••••••
1state adopted texts.
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Figure 5. Grades in which bookS are introduced.
3. Grade 3
1. Grade 1 4. Grade 4
2. Grade 2
5. NO answer to question
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The question "Is the first book one of rote songs
only or one of rote and reading material?" was answered by
ninety-three per cent of the teachers, thirty per cent of
whom use rote material only in the first book.
Included in the grQ~P to which books are first intro-
duced are all three primary grades as well 82 fourth but only
one per cent of those that introduce books in the first grade
use one containing reading material.
The questionnaire was concerned chiefly with the use
of the state adopted music texts and sought specific informa-
tion on that point. Many teachers volunteered information
concerning other books and while many use one or more of the
adoptions, some said only that they use other materials.
F'ifty-two per cent use sornecombination of texts or other
source of materials while the other forty-eight per cent use
one text only. Table IV shows the books in use at the present
time.
The number of rote songs taught may signify little
or much. In some cases where more time is provided more songs
are taught. In othe:rs where the time allotment is the same
for all three grades, more songs are taught in the third
grade, while in others less are taught in third grade than in
the first two grades. Table V gives some idea of the wide
differences in this one factor.
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Table V
Number o£ Rote Songs Taught in First Grade in a Year
Number of Songs Number o£ Schools
2
1 .
2 ••••
3 ••••••••••••••
4 ••
5 ••
6 ••••••
7 ••
8 ••
9 •••••••
10 ••
11.
12•..
13••••
14.
15.
16 ••
17 .
18.
19 .....
20••
21.
22.
23 ....•..
•••8. . .1 ... ...1.
.1 .. .. ...
.... .. ..
.......10 ..
. 15 ..
.. ..20.. .. .. ..
....24 .. .. ..
• ..25 ..
....30 ..
....35 ..
.. .. .. ..36 ...
... ....40 ..
•• •45.
•50••
..........60 ..........
• .70.
..............72 ..
... ... ·.
.. .. .. .. .. .. .. ..
.5 .
.......1...
....7 ....
......3 ..
....3 ....
.....1...
·.
.. ...........
.. ........
...
.. 9 ..
.. 2 ..
.. 14 ..
.. .. .. .. 7 ..
.. 1...
.. 2 .. .. ......
·.
.. ........
.. ........
.. .. .. .. .. .. .. ..
......6 ....
...
•75.
.. .. ..85.. .. .. .. .. ..
...90 ..
.. 100 ..
.. 120 1 .
• •• 125••••
.. 140 ..
.150 ••
... .. ....... .....1..... ...1 ....11••.... ...........
.. ...... .. 2 .... .... ....
. 1 ..
. .1 .................
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The difrerences are more amazing when we compare with
tho time allotment. For example, of the nine schools in which
forty rote songs are taught per year, the time 'ranges from
thirty to one hundred and twenty minutes per week. In the
fourteen schools where fifty rote songs are tau@lt per year,
t'
ne time ranges from thirty to one hundred and twenty-five
minutes per week.
Similarly 'fable VI shOWS little or no consistency be-
tween the time allotted and the number of rote songs taught
in the second grade. Nor is there much in COl1ll!lonwith thOse
that tee.ch the same nUDlber of songs. For example, in the sLx
schools where twenty-five songs are taught, there are five
different time allotments, from forty to one hundred and
twenty-five minutes per week. In the siX schOols where fifty
songs are taught, there are siX different time allotments rang-
ing from forty to one hundred and twenty-five minutes per
week. Likewise in the sLx schools where seventy-five rote
songs are taught per year, there were five different time al-
lotments ranging from forty to one hundred and fifty minutes
songs in the Third Grade than in the second or First Grades,
although a few schools teach a large number just as in the
first two grades.
Table VII shoWS that more schools teach lesS roteper week.
_--
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Number or Rote songs Taught in Second Grade in a year
Table VI
--------------------- ----------------------------------------------
Number of songs
Number of schools
=
...........
.10 •••••••••••••• ••• • • ..•• 2. • • • • ••
·.15. • . •• ••. ••••2. ••. •••.1.
2. ...... ....
..•• 6.
. .1-
. .6.
...... 5 ......
.. .....
. ....25 ...
• • • • • • • • • • • • •30. • • •
.. • .20 ••• .24 ••
.. . .. .. .. .. .......
3 ..
4 ..
5 •.
6 ......
.... ... ........ .. ........ 2 .. .. ......
7. .. .. • • .. ill ....
......36 ..
.. ... .. .. .. .. .. .10 •• .. .. ......
... •.40.......43 ....
....3 .. .. ......
8•.
.... .. ... .. .. ...... .....1.
......48 ..
.... ..50 ..
..................55 ..
. .... .. ....60 ..
.. ....6 ....... .. .......... . .1 ... ........ .. ..6 ....
.. .......1- ..
..68 ........ ...... ....5 ......
.. .. .. .. ......70 ........
... .. ........ ............ 2 • • ..
.. ......72 ....... .. ..
... •.•••...••.... 1... .... 1 ..
....5 ..
-------------------------------------------------------------------------------
............. 150 ••
.. .. .. .. .. .. ... .. .. .. .. ... ..
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Table VII
Number of Rote songs Taught in Third Grade in a Year
Number of Songs Number of schools
1 2
1. ·.2 •••••
3•••
4 ••••••••••••
5 •••
6 ••
7 ••
8•••.
9 ....
10.
11 •••
12 •••
13••
14••••
15••
16.
17 .••
18 .....
19 ••
20 ••
21 •••
22 ••
· ... 15.
. . • . . . . •20 ..
. .... 24.
• ••• 6 •••
· .7 ..•.•••
· .... 1..
•25 •. ·.. • ••••••••• 6 ••• ••••• 9 •• ·.......•••• 30.
• ••• 35.
• ••• 36
· •• 40.
· .• 45.
• •. 50.
• .. 60.
•65.
. . . . . 68.
•70.
· ... 72.
·.. • •••• 2 ••
.2., ••·.... ...
• ••••• 8 •••
· •.•• 4. ......
. .10 ... ·." .·..... .. ·.·...... ..... · 1 .
· 1. . .·...·. ·. ·. ·..... .1 ..4 • . .·..·. ............
• •• 2 ••••• ·...·... ...
•75.
• ••80.
•85.
•90.
•100.
•140.
.150.
.2•
·.1 ..
·.... • •••• .a.. * • ·...· ...· .· . · .1 .
· ... 1.
• •.•.• 5 e * •
·...·..... ·... ·....... ·.. ·...
.1 ..
• ••• 4 ••
·...·.. · .·....·... ·.
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However, in comparing Tables V, VI, and VII, we £ind that
where in the First Grade forty-eight schools taught fifty
or less rote songs, and in the second Grade forty-four schoolS
taught the same, in the Third Grade the number is raised to
fifty-three. Likewise the number of schools teaching more
than fifty songs is decreased from thirty-four in the First
Grade to twenty-four in the Third Grade.
Table VIII
varioUs Methods used to Teach Reading Music
Agency
Frequency
1:
2 --
1. • • Colors · · • · · · · ·
2 · · •
2. • • Letters · · • · ·
6 · · ·
3. 0 · Numbers. · · · • · · · ·
.10 • • ·
4. Observation · · · · ·
1 • " ·
5. Pitch · · · · · · · ·
2 ·
6. syllables · · · · • · ·
.72 · · •
7. · · Tone Pattern 0 · ·
2 ·
8. words · 0 · · · · · ·
1 · · •
9. 0 · Combination • · • · · ·
20 · · ·
Teaching children to read music is being done, or at
least attempted, in ~arious ways, with the majority of teachers
favoring syllables. others use numbers, tone patterns, pitch,
letters, colors, words, observation or a combination of twO
or more methods. Table VIII showS the distribution of these
variouS method. in the schools from which data was received.
TABLE IX
The Number of Schools Teaching Various Kinds of Rhythm
Rank Form Frequency
2 3
· 1 Directed 82 .
• ••• 2 .••••••••••••••••• Lnt er-pr-et.L ve 40 .
... . 3 ...........•..••.. Fr-ee ••••••••••••••••• 36 .
• ••• 4 •••••••••••••••••• Formal 15 .
That rhythm is emphasized in most schools is shown in
Table IX and in Figures 6 and 7. We find that
44% teach 1 kind of rhythm
32% teach 2 kinds of rhythm
18% teach 3 kinds of rhythm
3% teach 4 kinds of rhythm
3% failed to answer
Figure 6. Percentage of schools Teaching One to
Four Different Kinds of Rhythm
The Rhythm Band is widely used, seventy-one per cent
of the schools reporting its use in one or more grades. 'l'hirty-
24
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1 2 3 4 5 6
Figure 7e Rhythm Band Used at Different Grade
Levels.
1. Kindergarten
2. First Grade
3. Second Grade
4. Third Gra.de
5. Fourth Grade
6. Fifth Grade
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four per cent use rhythm band in only one grade or kinder-
garten. In Figure 7 we see the exact comparison of its use
at different grade levels.
Table X
=
pre-Band Instruments
_:------~1--------------~2------:
Agency Frequency
1 Flutette ···••·•· .1.········
2 •.•••••• Flutophone .•.•••.•••• 9 • .•
3•••••..• ocar ina •.••.......•.• 1 .•·•.••••
4 ..••..•• songflute ..•.••..•••. 8 ..···••••
5 •••••••.. sweetwind 1 •..•. •.••
6 •..•..•• '1'onette•••• ····•·•• .26••··•·•··
supplementing the reading and rhythmic activities,
some schools are introducing Pre-band instruments, thuS in-
creasing the musical experiences of the children. our report
shows that forty-three per cent of the schools use some pre-
band instrument; one school using twa different instruments.
However, all schools but one use these instruments in Third
Grade or above, some schools using them as high as Sixth
Grade. The kind and frequency of these instruments is mOwn
in Table X."Listening Lessons" of some kind with varying degrees
of importance attached are a part of PrimarY music in seventy-
nine per cent of our schools. Some teachers report that lack
of facilities or equipment deprive them on this score.
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In brief summary of my findings from my returned
questionnaires, it is obvious that existing conditions are
very different in our Indiana primary schools of today and
that consequently the musical experiences of the children
must differ accordingly.
Great differences in time given to teaching, in the
teacher and materials result in very little consistency in
the grades investigated. We can see, by reference to the
master chart, that the majority of second grade children
use books and that most of the children in the primary have
listening lessons. However, the question of what happens in
the class that meets 15 minutes per week still persists.
CHAP'rERv
THE IDEAL MUSIC CURRICULUM FOR SCHOOLS OF INDIANA
One cannot judge from the brief results of the
questionnaire just what is really taking place in the music
classes of our Schools although some of the personal notes
accompanying them intimate that many teachers are unhappy
about the situation and are attempting to do something about
it. Therefore, it would seem that an "about face" by the
state Department of Education would be in order. A consider-
ation of the desires and needs of those to be educated plus
a better understanding of their educational growth certainly
WOuld be necessary. As one of our outstanding music educators
has said:
••••one positive desire of this new mass audience,
including the mass of school Children, is that music
shall not be refined away from its homely services to
everyday life. Already the results of mass musical con-
sumption are far-reaching in quantity of output and
quality of performance. The man in the street and the
child in the school are in the position to make, not
only chOices, but comparisons. Narrow, devitalized pro-
grams of "rote songs" and "note reading" from a limited
number of prescribed books are likely to fare badly in
these days of boogie-woogie and Toscannini, of stokowski
and the sound film, and of walt Disney and the animated
cartoon •
••••Consciously or not, we who teach are compared
with the world's best when it comes to presenting music
as a source of recreation, entertainment, and enlight-
enment.l
1Lulu Belle Pitts, The Music Curriculum in a Changing
World (New York: Silver, Burdett and Company, 1944), p. 12
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••••Whether viewed i'rom without or within, it is
evident that the elementary school music curriculum
needs both a re-interpretation of function and a re-
definition of scope.l
Since music education is not - should not - be dif-
ferent from education in other fields, and since there is a
distinct trend toward progressive education which considers
the child, his interests,and development rather than sub-
ject matter, it has been said that the following changes
are bound to take place in music education. We quote one who
has had unusual opportunity to work out her ideas. Mrs.
Perham stresses changes
From
1. Mass learning - lessons 1.
keyed to fit the average
child. Little attention
to needs and interests of
individual children. Pat-
terned performances.
Logically organized series 2.
of music lessons, imposed
by adults, designed to cov-
er a certain definite a-
mount of ground. The
element of meaning for the
child quite overlooked.
Presentation of problems
at levels where adults
think those problems ought
to occur, rather than let-
ting the problems groW out
of the musical experiences
of children.
To
Much more opportunity
for individual learning
- recognition of in-
dividual differences ••••
A flexible, psychological-
ly arranged program of
experiences in music.
Independence regarding
accepted methods of pro-
cedure. Taking cues for
much of work from in-
dividual and group in-
terests. Not side-step-
ping problems when they
come up naturally in the
second or third grade
just because such prob-
lems are not usually
taught until the sixth
grade. The stressing of
meaning.
Challenging musical en-
2.
3. Limitations of music to the 3.
1Ibid, p. 22.
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regular 15 or 20 minute
lesson which begins when
the music teacher opens the
class room door and ends
when she leaves. Grade
teachers not encouraged to
carryon independent music
activities in their rooms.
vironment which causes
music learnings to oc-
cur many times dur Ing
the day, especially for
individuals. The reg-
ular period for music
can then be devoted to
group learning, for the
most part. In an in-
tegrated program music
goes on in many situa-
tions without the ne-
cessity of having the 1
music teacher present.
or course there may be many who challenge the idea
of integration but the method is subordinate. It has been
said that:
••••it is not a question of whether music shall in-
tegrate, correlate, coordinate, or fuse with other cur-
ricular elements. The real question is whether music
is of such a nature and the school curriculum as a whole
is of such nature that music is capable of becoming a
distinctively essential element of education.2
Because we have been challenged to prove that music
can contribute a distinctive service to life by its ability
to carry to the spirit experiences which cannot be realized
by any other communicative art, ce~tain changes in its pre-
sentation are of paramount importance. Continuing with MrS.
Perham's program of changes
From
4. Music lessons divided up 4.
into segments: for instance,
To
Carrying through to
a logical finish a
1Beatrice Perham, MusiC In the New School (Chicago:
Kjos Music Co., 19~), p. 10.
2Pitts, qp. cit., p. 22.
Neil A.
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5 minutes of rote singing,
3 minutes of ear training
drills, 10 of sight read-
ing, 2 for review of fa-
miliar songs. Piecemeal
learning - not an integra-
tion of learrungs•
5. Mastery of techniques in
order to insure "covering
the ground." Skills taught
indiscriminately to allchildren, to be used as tools
when, and if they need them.- -
6. Teacher conducting and teach-
ip~ Teacher always in the
ror6ground. "High_pOWered"
teaching.
project of vital in-
terest to the group,
whether it takes a
whole period or sev-
eral consecutive pe-
riodS. From such ex-
periences integration
of learnings evolve.
Part learning subor-
dinated to whole learn-
ing.5. Skills taught as they
grow out of the needs
and problems of the
children. Not all the
skillS will be master-
ed by all the children,
since needs and in-terests differ so widely.
6. Children working in-
tently conferring with
teacher, singing in-
formally in a circle,
or around the piano -
learni~~ with sympathe-
TIc .s.ui ance of the
teacher.!
Other changes this authority recommends are from def-
inite fixed standards for fixed grade levels in facts and
skills to a disregard of standards of achievement. some chil-
dren lose out because they cannot keep up and develOP poor
attitudes or do mediocre work. Allowed and encouraged to
work at their own leVel of accomplishment and maturity thO
slower children could contribute to the group, too.
Many different types of material. variety of texts
1perham, op. cit., p. 11.
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and activities would multiply the individual child's mu-
sical experiences all of which would give both the talented
child who often is not stimulated to use all his powers,
and the unmusical child opportunity to grow. Creative mu-
sic should give all children a means of expr?ssion comparable
with their potential development.
Music must change from an isolated subject toone
which is an integral part of all of the child's experiences.
Skills and techniques emerge naturally from experiences.
positive attitudes, the result of many pleasurable ex-
periences in musiC, will insure a willingneSs on the part
of the child to acquire the skills as he senses his need
for them. If we attempt to teach them to the child first,
thereby cluttering up his learning with too much sym-
bolism, we only defeat his complete understanding.l
Mrs. Perham is not alone in her belief that
an ideal school music curriculum should provide sequences
of orderly, cumulative experiences based upon the growth
needs of children.. A curriculum in which learners are
able to move easily and naturally is one adapted to the
maturing capacities, interests, and purposes of growing
children.2• • • ..Then any procedure should be free ofregulations which hamper steady progreSS for the bright,
the dull, the gifted child, which build up confidence
through successful musical experience. 'l'heseexperiences
must be arranged to fit the potential capacities of the
learners so that they may develoP into happy and useful
members of their group. Units of experiences or centers
of interest should be outlined in sequences Suggesting
the "four-fold basiS of physical, emotional, mental and
spiritual phases of social development.3
Such an outline should present suggestions which would enable
1Perham, OPe cit., p. 16.
2pitts, Ope cit., p. 115.
3Ibid, p. 137.-
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children to move from the personal to broader understandings.
It should stimulate, through many musical experiences, ac-
tivities which will continue to push up and on to greater
heights.
,still another educator says: "A program of music
education should not consist of a series of lessons or units,
each one set up to be learned and retained. . . . . On the
contrary, it should consist of an array of developmental
influences, all centering about a common focus in musical
responsiveness."l
Dr. Mursell explains the developmental approach thus:
All musical activities, experiences, endeavors, and
learnings should be thought or and planned as episodes
in a process or musical growth. Singing a rote song,
studying the notation, engaging in rhythm band activities
• • • • should always and everywhere be the focal con-
sideration.2
Every musical experience of the child becomes more
signi1'icant if shared. In her discussion of books, Mrs. Per-
ham says:
\Vhereas we formerly used but one text for all children
in the group, we now use several texts. Children use
many reference and supplementary books and consult many
sources. Two or three children may have to share the same
book when the entire group decides to use a particular
book, but whatever inconvenience this may cause is more
than balanced by the fact that a variety of books and
1James L. Mursell, Education 1'orMusical Growth
(Boston: Ginn and Company, 1948), p. 3.
2Perham, OPe cit., p. 144.
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materials for use brings a much richer experience to
all children. • • • .1
If we t ake our cue from the demands in other fields,
we must have materials such that individual children,
with much less teacher help, will be able, through
their own rnrtiatlve, to gather their own information,
increase their own enjoyment,and further their own
growth in music. Too many textbooks are written from
an adult standpoint, and organized to provide efficiency
in learning, through the routine of exercises and drIlls.
Such attempted efficiency, of course, removes the ~i-
tali ty and lIe aning from the learning of the child.
Finally, if the children as a group throughout the
State are to benefit from the new educational trends in music,
the Sta te Course of Study must become a vital force as well as
the training institutions.
If we are to secure better primary music, better plan-
ning must be done. One vital requirement to this end is the
cooperati~n of the classroom teacher who should be active in
the planning. "Music will be taught effectively by grade
teachers when they believe it is important for children and
when they have learned to enjoy teaching it sufficiently well
3so that they present it enthusiastically."
Some guidance of the grade teachers who are required
to take only a few hours of music in college would help pave
the way. If it were possible to
(1) Make each day's musical experience so enjoyable
that teachers will want more.
1Perham, OPe cit., p. 144.
2Perham, OPe cit., p. 146.
3Gildersleeve, Glenn, Music Educator's Journal,
Nov.,Dec., 1948, p. 31.
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(4 )
Help teachers feel that music is not some-
thing "special" for only a few people, but
that it is, rather, a natural and enjoyable
part of daily living for everyone.Help teachers develop a feeling of security
and confidence in their own ways of express-
ing musical ideas, however crude they may be
in the beginning.Inspire teachers to use imagination in respond-
ing freely to music rather than waiting to be
directed in the activity by a person represent-
ing 11authority. ,.1
(2)
(3)
1G1adys Tipton, Music Educator's Journal, April, 1949,
p. 22.
CHAPTER VI
CONCLUSION
Perhaps the percentage of returned questionnaires
is too small to say conclusively that this summary is typical
of Indiana primary grades of today. However, we can see that
certain features are surely responsible for some conditions.
First of all, the State Course of study can hardly
be called a guide because of its brevity alone. It is vague
on time allotment, materials, teaching qualifications, every-
thing.
We find that the teacher qualifications for the most
part are quite standard, that is, most of the classes are
taught by a special music teacher who has a degree or by a
teacher who is guided by a supervisor.
Time allotments have such great variation that ~f
all other factors were equal, wide differences in results
would certainly continue. Most of the children have books
in their hands before the third grade and a large percentage
has rhythm band or pre-band instrument classes accompanied
by various types of rhythmic expression.
On the other hand, we know that some rural schools
still have no music at all or very little.
The remedy, must begin with the music educators them-
selves who must keep a.breast of educational trends, and who
36
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must set up a standard which may be administered by the state
or other school officials. Such a standard must surely be an
outgrowth of a philosophy in which music is a part of daily
living, a growing thing which adds beauty to all lives. As
Miss Pitts has said:
Living musical growth, be it that of a school, com-
munity, or a nation is carried forward by individuals
who act sing1y and jOintly under the influence of the
common beliefs, traditions, aspirations, and circum-
stances which surround them, and musical fertility to
flourish on a large scale has to be a fusion of ex-
periences, common to all, not just to a few people.
There is no way to insure musical growth from the ground
up. Indigenous musical flowering is rooted in the people
and the people's children - the good earth of humanity,
so to speak.l
Then, with the help of the room teacher in a real integration
of music with other subjects, individual musical development
may have opportunity to flourish.
1Pitts, OPe cit., p. 107.
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